
Mitiku et al.                                                                     Sci. Technol. Arts Res. J., April. –June 2025, 14(2), 167-181 

A Peer-reviewed Official International Journal of Wollega University, Ethiopia 

167 
 

 DOI: https://doi.org/10.20372/star.V14.i2.14 

ISSN: 2226-7522 (Print) and 2305-3372 (Online)  

Science, Technology and Arts Research Journal  

         Sci. Technol. Arts Res. J., April–June 2025, 14(2), 167-181 

Journal Homepage: https://journals.wgu.edu.et 
  

 
 

Effects of Personalized Learning Approach (PLA) on EFL Learners’ Listening 

Comprehension and Motivations 
 

 Mitiku Daba*, Yoseph Mezgebu & Getnet Gidey 
 

Department of English Language and Literature, University of Gondar, Ethiopia 
 

Abstract  Article Information 

This study aimed to investigate how PLA affected the listening comprehension 

and motivations of grade 11 EFL students, with listening motivation as a 

mediating variable. The researchers used a quantitative, quasi-experimental 

approach. Participants with comparable results were chosen from nine sections, 

and 52 were randomly assigned to each group, one as the experimental group 

and the other as the control group. While the control group received conventional 

instructions, the experimental groups used PLA to learn. A motivation 

questionnaire and a listening test were utilized to gather data. The data was then 

analyzed using structural equation modeling and the independent sample t-test. 

The experimental group was shown to have a direct and substantial difference in 

listening comprehension posttest scores (B=1.696, CR=5.230(>+1.96), P<.0.5). 

Furthermore, the experimental group's listening motivations posttest scores were 

significantly impacted by the PLA in comparison to the control group (B = .329, 

CR = 3.022 (> ± 1.96), p < .05). According to the results, the experimental 

group's increased listening motivation partially mediated the PLA's positive 

impact on their listening comprehension posttest scores (β = .369, CR = 2.145 

(>±1.96), p < .05). 
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INTRODUCTION  
 

Listening skills are vital in acquiring the English 

language, since they improve learners' ability to 

understand and receive spoken language input. 

Listening is widely used as a language skill in 

everyday contexts. Furthermore, research shows 

that the capacity to use listening as a learning mode 

effectively distinguishes effective language 

learners from less effective ones (Hamouda, 2013). 

Additionally, Weinstein et al. (2022) argue that 

high-quality listening fulfills essential 

psychological desires and contributes to the 

satisfaction of autonomy, relatedness, and intimacy 

needs. This implies that listening plays a substantial 

role in learners' mental comfort and motivation.  

 
 

However, in the Ethiopian context, learners 

frequently encounter challenges in comprehending 

listening texts efficiently. Students struggle to 

understand and comprehend spoken language in 

schools and higher institutions. The teaching of 

EFL listening skills in Ethiopia is not as effective 

as preferred, both at the school level and in higher 

educational settings (Yenesew, 2019). 

Consequently, one of the issues may be ascribed to 

the teaching processes that EFL teachers use in 

listening sessions. 

A study conducted by Banje (2019) highlights 

the weaknesses in listening comprehension among 

EFL learners, with particular concern for 
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developing countries. He asserted that these 

challenges are exacerbated by factors such as 

overcrowded classrooms, teachers' heavy workload 

in covering content within a limited academic year, 

content-based instruction, and the limited use of 

listening activities beyond teacher lectures and 

instructions.  

Nevertheless, in English language teaching, 

listening is an important skill; despite its 

importance, studies, such as Dajene and Eyob 

(2020), claim that it is often neglected, the least 

researched, and the least understood compared to 

other skills such as writing, reading, and speaking. 

These studies also revealed that the problem of 

listening skills in Ethiopia has been exacerbated by 

the neglect of teaching listening. 

The researcher carried out a baseline study at 

Leka Secondary School, focusing on Grade 11 

students. An EFL teacher would explain the title of 

the listening text, involve students in a discussion 

on the topic, read aloud or dictate the text, and then 

instruct students to complete listening 

comprehension activities. In other words, the 

personalized learning approach (PLA) was not 

practiced in the listening skills sessions.  

When it comes to motivation, it plays an 

important role in ELT as it enhances learners' 

confidence and interaction during the language 

learning process. It fosters respect among learners 

and guides them in the right direction (Ryan & 

Deci, 2000). However, there has been a decline in 

Ethiopian high school students' academic 

motivation, which hurts their performance. This 

might be because there are positive correlations 

between motivations and language achievements. 

For instance, studies (Ajmal & Kumar, 2020) 

indicate a high correlation between learners' 

listening comprehension skills and motivation. 

In Ethiopia, motivating students to engage in 

listening skills development poses a significant 

challenge (Quinapallo et al., 2024).  Besides, as far 

as the researchers’ teaching experiences go, grade 

11 students often perceive listening to texts as 

difficult to comprehend. This might be due to their 

low motivation levels regarding listening skills. 

Therefore, implementing PLA in listening classes 

is expected to address this gap and facilitate timely 

and effective interventions. 

In this study, listening motivation was 

employed as a mediating variable in the causal 

relationship between PLA and students' listening 

comprehension, in addition to what has already 

been discussed. Various researchers have used 

motivation as a mediator, suggesting that 

motivation mediates relationships between several 

variables (Hendrawijaya, 2019). Motivation has a 

mediating role in the interaction between 

autonomy, vitality, and deep learning as well as the 

teacher-student relationship on foreign language 

proficiency (Nunezth & Leon, 2016 & Ma et al., 

2020). Nunezth and Leon (2016) also found that 

motivation plays a mediating role in the 

relationship between learning engagement and 

teacher-student relationships.  Moreover, self-

regulated learning, technological adoption, and 

learning engagement were all mediated by intrinsic 

motivation.  

Personalized learning approaches are still not 

well studied, particularly in developing countries 

like Ethiopia, even though several studies have 

examined them in various subject areas and 

sociocultural contexts. Furthermore, little research 

has been done on how personalized learning 

strategies affect EFL learners' listening motivation 

and skills. 

According to research by Kuutila (2016), PLA 

has benefits that include better teacher-student 

interactions, more responsibility for learning, 

tailored pace, and higher professional well-being. 

One drawback, though, was that unmotivated 

students can find it difficult to study with this 

approach. Although Kuutila's study did not 

concentrate on foreign language skills, the current 

study looked at how PLA affected students' 

listening comprehension and motivation. 

A qualitative investigation into the impact of 

personalized instruction in online courses was 

carried out by Alamri et al. (2020). According to the 

study, learners' intrinsic motivations and 

psychological well-being are supported by 

personalized learning. The study emphasized the 

advantages of a personalized learning strategy 
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despite having a different design and concentrating 

on online learning. In contrast, the current study is 

quasi-experimental and focuses on how PLA 

affects students' motivation and listening 

comprehension. 

Muhammad (2020) also studied the impact of 

PLA on the reading skills of learners in Egypt. 

According to the study, learners' intensive English 

reading skills increase with personalized learning. 

Despite having a similar design to Mohammad's 

study, the current study focuses on how the 

personalized learning approach affects the 

motivations and listening comprehension of EFL 

learners. The effects of the personalized learning 

approach have been widely studied in the past, but 

none of them specifically looked at how PLA 

affected students' listening motivation and 

comprehension skills, nor did they explore the role 

that motivation plays as a mediator in listening 

comprehension.  
 

Research Hypotheses  
 

The following alternative research hypotheses are 

formulated: 

1. Hi. There is a significant effect of PLA on  

           learners’ listening comprehension 

2. Hi. There is a significant effect of PLA on  

          learners’ listening motivation.  

3. Hi. There is a significant effect of PLA on 

learners’ listening comprehension through listening 

motivation. 
 

MATERIALS AND METHODS 
 

The study used a quasi-experimental design with a 

quantitative approach, where the treatment and 

comparison groups were not randomly assigned. 

Both groups underwent a pretest and a posttest. 

Only the treatment group received the PLA 

treatment. The pretest examined the similarities 

between the groups before the treatment, while the 

posttest measured the impact of PLA on learners’ 

listening comprehension and motivation. The study 

also examined whether listening motivation 

mediated the association between the PLA and 

listening comprehension.  

 

Research Participants and Sampling 

Techniques 
 

Participants for this study were selected from grade 

eleven students of Leka Nekemte Secondary School 

in Nekemte City. The researchers used a simple 

random sampling technique to select the school 

among the 9 public secondary schools in the area. 

These participants were selected because the grade 

is a transition to higher education, where effective 

listening comprehension skills are essential in any 

learning process. Students at this grade level are 

expected to improve and apply listening skills to 

understand listening texts and lectures effectively. 

However, the study design limitations mean the 

findings may have limited generalizability beyond 

the specific school context. The researchers 

selected intact groups using simple random 

sampling and assigned one group as the 

experimental group and the other as the control 

group, using a lottery system. 
 

Data Collection Instruments 
 

The researcher used a listening comprehension test 

and a listening motivation questionnaire as data 

collection instruments. These instruments were 

administered both before and after the PLA 

interventions, serving as a pretest and posttest, 

respectively. To examine the participants’ listening 

comprehension, the researcher employed two 

parallel forms of tests that were adopted from 

literature sources. The pretreatment test aimed to 

evaluate the learners’ listening comprehension 

level, while the post-test was used to determine if 

there was a significant difference in listening 

comprehension between the control and 

experimental groups because of the intervention. 

The listening comprehension tests were 

designed to assess students' listening 

comprehension skills, such as understanding the 

explicit meaning of the text, making connections 

between ideas, drawing inferences, making 

predictions, evaluating information, and providing 

personal responses.  



Mitiku et al.                                                                     Sci. Technol. Arts Res. J., April. –June 2025, 14(2), 167-181 

A Peer-reviewed Official International Journal of Wollega University, Ethiopia 

170 
 

In addition, a questionnaire was employed as a data 

collection tool to assess the participants' motivation 

for listening comprehension skills. This 

questionnaire was adapted from previous work by 

Ugla (2021). The questionnaire was administered 

both before and after the intervention to both intact 

groups. The purpose was to examine the 

homogeneity of motivation ratings for listening 

skills within each group, as well as to determine any 

significant improvements because of the treatment 

in the study. The questionnaire contained three 

main sections: intrinsic motivations, extrinsic 

motivations, and integrative motivations. In total, 

there were 31 items, with 11 questions focused on 

intrinsic motivation, 12 questions on extrinsic 

motivations, and 8 questions on integrative 

motivations. The questionnaire items were 

designed using a 6-point Likert scale, ranging from 

"definitely true of me" to "definitely not true of 

me," considering that the range may provide a more 

nuanced assessment of the participants' motivation 

levels.  

In terms of the reliability of listening 

comprehension tests, the researchers calculated the 

Pearson correlation coefficient between different 

test versions, which showed a high level of 

consistency (r = 0.74). This indicates the tests 

produced reliable and consistent results, supporting 

their use for data collection. 

Concerning the listening motivation 

questionnaire, the researchers conducted a more 

extensive validation process. They assessed the 

construct validity through SEM analysis, which 

provided strong evidence of both convergent 

validity (0.8) and discriminator validity (0.9). This 

suggests the questionnaire effectively measured the 

intended motivation constructs. 

 Reliability of the questionnaire was also 

evaluated using Cronbach's alpha, yielding a high 

internal consistency score of 0.92 in the pilot study. 

The Composite Reliability (CR) score of 0.86 

further corroborates the high reliability of the 

instrument. To ensure the suitability of the data for 

CFA, the researchers conducted the KMO test, 

which produced a value of 0.8 in the pilot study. 

They also performed Bartlett's Test of Sphericity, 

which was statistically significant, indicating an 

adequate sample size. In general, the 

comprehensive validation process provides strong 

evidence for the validity and reliability of both the 

listening comprehension test and the questionnaire. 

This enhances confidence in the quality of data 

collection and the interpretability of the study’s 

findings. 
 

Procedures 
 

The researchers first obtained consent from the 

Department of English Language and Literature to 

carry out the study. They then received approval 

from the school director. The experimenter teacher 

received training on the theory and implementation 

of PLA in listening classes. The training covered 

two weeks, which dealt with theoretical and 

practical content, procedures, and delivery 

methods. In the first week, we covered the 

theoretical part for 40 minutes over five days = 3 

hours, and in the second week, we covered the 

practical part for 40 minutes over five days = 3 

hours. Before the treatment, pretests were 

administered to measure listening comprehension 

and listening motivation. The researchers observed 

the teaching practices in both groups and had 

discussions with the experimenter teacher. 

Immediately after the treatment, post-tests for 

listening motivation and comprehension were 

administered. The researchers ensured that 

necessary assumptions, such as sample size, 

normality, homogeneity of variance, linearity, and 

model fit, were checked and met. Therefore, the 

researchers followed such a procedure to collect 

and analyze data, which enhances the credibility 

and reliability of the study’s findings. 
 

Data Analysis Techniques 
 

To compare the mean difference in listening 

comprehension score and listening motivation 

between the control and experimental group, an 

independent sample t-test was employed. This 

analysis was conducted using SPSS v.27 software. 

Additionally, the researchers performed structural 

equation modeling (SEM) analysis using AMOS 

v.26 software. This allowed them to examine the 
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impact of the PLA learners’ listening 

comprehension skills and learners’ listening 

motivation. The SEM analysis also examined 

whether listening motivation mediated the 

relationship between the PLA strategy and listening 

comprehension. For SEM analysis, the researchers 

utilized bootstrapping with 5,000 samples and a 

95% bias-corrected confidence interval, following 

recommendations from statistical experts like 

Hayes (2018) and Collier (2020).  

Before conducting the hypothesis testing, the 

researchers confirmed that the necessary 

assumptions were met, including sample size, 

normality, homogeneity of variances, linearity, and 

overall model fit. A comprehensive approach to 

data analysis and advanced SEM techniques 

strengthens the accuracy and consistency of the 

study’s findings. The researchers’ attention to 

ensuring the underlying assumptions were satisfied 

further enhances the credibility of the analytical 

procedures used. 

To assess the students' motivation and listening 

comprehension, the researchers administered 

pretests and posttests. They then used independent 

samples t-tests to compare the results between the 

experimental and control groups. The analysis 

revealed significant differences in the posttest 

scores, with the experimental group performing 

better than the control group. To further investigate 

causal relationships, the researchers conducted an 

SEM analysis. This allowed them to examine the 

direct and indirect effects of the PLA strategy on 

listening comprehension, as well as the mediating 

role of motivations. The SEM analysis was based 

on a mediation model, which is depicted in Figure 

1. This model allowed the researchers to explore 

how the PLA strategy may have impacted listening 

comprehension directly, as well as indirectly 

through its effect on listening motivation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Statistical Model of the Study 
 

The pretest scores for listening comprehension 

showed that the control group had a mean score of 

13.500, while the experimental group had a slightly 

higher mean score of 13.923. This suggests the 

experimental group performed marginally better on 

the pretest. 

However, the researchers conducted an 

independent sample t-test to determine the 

statistical significance of this difference. The t-test 

results (t=0.996, df=102, p=0.322) indicated that 

the difference in pretest scores between the 

experimental and control group was not statistically 

significant. 

To further explore this, the researchers 

calculated a 95% confidence interval for the mean 

difference. The confidence interval ranged from -

1.266 to 0.419 and included the value of zero. This 

reinforces the conclusion that the difference in 

pretest scores was not statistically meaningful. 
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Table 1 
 

         Independent Sample Test: T-Test statistics for the Control and Experimental Groups on the Listening   

              Comprehension and Motivations Pretest Score   
 

Variables Groups N 

 

Mean 

 

SD T df 

95% Confidence 

Interval P 

Lower Upper 

 

Listening 

Comprehension 

Control  52 13.500 1.86295  

0.996 

 

102 

 

-1.266 

 

.419 

 

.322 

Experimental  52 13.923 2.43219   

 

Listening 

Motivation 

Control  52 4.137 .72551  

0.996 

 

102 

 

-0.209 

 

0.363 

 

0.596 

Experimental  52 4.060 .74920      

 

The researchers emphasize the need for a cautious 

interpretation of these pretest results. The lack of 

statistical significance and the overlapping 

confidence interval challenge the assumption that 

the control and experimental groups had different 

listening comprehension abilities before the 

intervention. 

Therefore, the researchers argue that any 

subsequent differences observed in the posttest 

scores cannot be solely attributed to the treatment 

(the PLA strategy). Further investigation and 

consideration of other factors are necessary to fully 

understand the groups' listening comprehension 

levels before the intervention. 

This detailed analysis highlights the 

importance of critically examining the statistical 

significance of the pretest results, as it sets the 

foundation for interpreting the effects of the 

intervention on the posttest outcomes. 

Besides, the pretest data presented in Table 1 

show that the mean score for listening motivation 

was 4.137 in the control group and 4.060 in the 

experimental group. These similar motivation 

scores suggest that both groups had comparable 

levels of motivation towards listening before the 

intervention. 

To further examine the statistical significance 

of this difference, the researchers conducted an 

independent sample t–test. The t-test results 

(t=0.996, df=102, p=0.596) indicate that the 

difference in motivation pretest scores between the 

control and experimental group was not statistically 

significant.  

The researchers also calculated a 95% 

confidence interval for the mean difference in 

motivation pretest scores. This confidence interval 

ranged from -0.209 to 0.363 and included the value 

of zero. This reinforces the conclusion that the 

difference in motivation levels between the two 

groups was not meaningful. 

The results also revealed that the control and 

experimental groups showed comparable levels of 

motivation towards listening before the 

intervention. This suggests that any differences in 

motivation observed in the posttest can be 

attributed to the treatment itself, rather than 

preexisting disparities in listening motivation 

between the groups. 

The pretest results for both listening 

comprehension and listening motivation indicate 

that the control and experimental groups were 

similar in their initial abilities and motivations, 

setting the stage for a more robust evaluation of the 

intervention's effects on the posttest outcomes. 

The data presented in Table 2 reveal that the 

control group had a mean listening comprehension 

posttest score of 13.865, while the experimental 

group achieved a higher mean score of 15.827. This 

suggests a notable difference in the listening 



Mitiku et al.                                                                     Sci. Technol. Arts Res. J., April. –June 2025, 14(2), 167-181 

A Peer-reviewed Official International Journal of Wollega University, Ethiopia 

173 
 

comprehension outcomes between the two groups 

after the intervention. 

To determine the statistical significance of this 

difference, the researcher conducted an 

independent sample test. The test results (t=4.357, 

df=102, p=0.001) indicate that the difference in the 

post-test scores between the control and 

experimental groups was statistically significant. 

Furthermore, the 95% confidence interval for the 

mean difference in posttest scores was from -2.854 

to -1.069, and did not include the value of zero. This 

provides additional support for the conclusion that 

the experimental group's significantly higher 

posttest scores were not due to chance. 

Hence, the posttest results demonstrate that the 

experimental group, which received the 

personalized learning approach intervention, 

achieved significantly higher listening 

comprehension scores compared to the control 

group. These findings offer compelling evidence 

for the effectiveness of the implemented 

intervention in enhancing the listening 

comprehension abilities of the experimental group 

participants. 

 

Table 2 
      

      Independent Sample T Test statistics for the Control and Experimental Groups on the Listening   

          Comprehension and Motivations Post Test score  

 

Variables 

 

Groups  

 

N 

 

Mean 

 

SD 

 

T 

 

df 

95% Confidence 

Interval 

 

P 

Lower Upper 

 

Listening 

Comprehension 

Control  52 13.865 1.837  

4.357 

 

102 

 

-2.854 

 

-1.069 

 

.001 

Experimental  52 15.827 2.677   

 

Listening 

Motivation 

Control  52 4.271 .7547  

2.914 

 

102 

 

-.649 

 

-.123 

 

.001 

Experimental  52 4.657 .5849      

 

The researchers emphasize that the statistical 

analysis, including the t-test results and the 

confidence interval, corroborate the substantial 

difference in posttest scores between the control 

and experimental groups. This shows that the 

personalized learning approach was successful in 

improving the listening comprehension of the 

experimental group compared to the control group. 

The data presented in Table 2 shows that the 

control group had a mean listening motivation 

posttest score of 4.271, while the experimental 

group had a higher mean score of 4.657. This 

suggests a notable difference in motivation towards 

listening comprehension between the two groups 

after the intervention   

To assess the statistical significance of this 

difference, the researchers conducted an 

independent sample test. The t-test results (t=2.914, 

df=102, p=0.001) indicate that the difference in 

posttest motivation scores between the control and 

experimental group was statistically significant. 

Furthermore, the 95% confidence interval for 

the mean difference in posttest motivation scores 

ranged from -0.649 to -0.123, and did not include 

the value of zero. This provides additional support 

for the conclusion that the experimental group's 

significantly higher motivation scores were not due 

to chance. 

As a result, the posttest results demonstrate that 

the experimental group, which received the 

personalized learning approach intervention, 

exhibited significantly higher levels of motivation 

towards listening comprehension compared to the 

control group. These findings suggest that the 

implemented intervention was effective in 
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enhancing the listening motivation of the 

experimental group participants. 

To further investigate the nature of this effect, 

the researchers conducted a structural equation 

modeling (SEM) analysis using AMOS, as depicted 

in Figure 2. This analysis aimed to determine 

whether the impact of the PLA approach on 

listening comprehension was direct, indirect 

(mediated by motivation), or both direct and 

indirect. 

By following the mediation model, the SEM 

analysis allowed the researchers to explore the 

potential mediating role of motivation in the causal 

relationship between the personalized learning 

approach and listening comprehension outcomes. 

The result of this analysis would provide valuable 

insight into the mechanisms underlying the 

observed improvements in listening comprehension 

for the experimental group. 

 

Figure 2. Unstandardized Adjusted Outputs of AMOS for Listening Comprehension and Motivation  

                     Posttest 
 

Effect of PLA on Listening Comprehension 
 

The results presented in Table 3 demonstrate a 

statistically significant difference in the mean 

listening comprehension posttest scores between 

the control and experimental groups. The 

regression coefficient value of 1.696 and the critical 

ratio value of 5.230 (> 1.96) indicate a significant 

difference. The p-value of 0.001, which is lower 

than the significance threshold of 0.05, provides 

strong evidence to support the experimental group’s 

higher mean scores on the listening comprehension 

posttest compared to the control group. The 

confidence interval analysis further confirms the 

significant difference between the groups. The 

absence of zero between the lower level [1.034] and 

the upper level [2.356] of the confidence interval 

reinforces the significant difference, favoring the 

experimental group. These results suggest that a 

personalized learning approach to instruction had a 

direct and significant effect on the listening 

comprehension posttest scores of the experimental 

group students. The intervention implemented with 

the experimental group appears to have 

significantly enhanced their listening 

comprehension abilities. 

Furthermore, the results indicate that the 

personalized learning approach instruction 

accounted for 56.7% (R² = 0.567) of the variation 

in the listening comprehension posttest scores of 

the experimental participants compared to the 

control group. This implies a significant (p < 0.05) 

role in improving students’ listening 

comprehension skills. In general, the regression 

analysis and the confidence interval findings 

provide strong evidence that the personalized 

learning approach had a direct and significant 

positive impact on the listening comprehension 
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posttest scores of the experimental group as 

compared to the control group. 
 

Effects of PLA on Listening Motivation  
 

The findings in Table 3 reveal a significant 

difference in the mean scores of listening 

comprehension between the control and 

experimental groups on the posttest. The critical 

ratio of 3.022 (> 1.96), regression weight of .329, 

and significant p-value of .004 (p < .05) provide 

strong evidence for this significant difference. The 

experimental group showed higher levels of 

motivation in listening comprehension compared to 

the control group. The confidence interval analysis 

further supports this significant difference, as there 

is no overlap between the lower level [.112] and the 

upper level [.549] of the confidence interval. This 

provides additional evidence in favor of the 

significant difference between the groups, favoring 

the experimental group. 

 

Table 3 
      

      Unstandardized Adjusted Regression Weight of Variables in the Structural Model 

Causal relationship B SE C.R. 

95% Confidence 

Interval P 

C
o
n
cl

u
si

o
n
 

LL UL 

Groups LC posttest 1.696 .324 5.230 1.034 2.356 .001 

P
ar

ti
al

 

M
ed

ia
ti

o
n
 

Groups LM Posttest .329 .109 3.022 .112 .549 .004 

Groups LC Posttest 

LM Posttest 

.369 .172 2.145 .098 .773 .003 

 

These results indicate that the personalized learning 

approach (PLA) instruction had a significant impact 

on the listening motivation of the experimental 

group participants, compared to the control group. 

The intervention implemented with the 

experimental group contributed to the observed 

significant difference in their listening motivation. 

Moreover, the effect of PLA on the experimental 

participants' listening motivation posttest scores 

accounts for 38.1 % (R² = .381) of the variation. 

This implies that the intervention played a 

significant role (p < .05) in enhancing the level of 

motivation among students about their listening 

skills. The personalized learning approach 

instruction had a substantial impact on improving 

students' listening motivation, as evidenced by the 

variation explained by the intervention in the 

experimental group compared to the control group. 
 

Effect of PLA on Listening Comprehension 

through Motivation 

 

The findings in Table 3 provide evidence of a 

significant difference in the mean scores between 

the control and experimental groups on the listening 

comprehension posttest, mediated by motivations. 

The crucial ratio of 2.134 (> 1.96), regression 

weight of .369, and significant p value of .001 (p < 

.05) indicate a significant difference in the listening 

comprehension posttest scores. The confidence 

interval analysis further confirms this significant 

difference, with no overlap between the lower level 

[.098] and upper level [.773] of the confidence 

interval, favoring the experimental group. 

Additionally, the personalized learning 

approach (PLA) instruction implemented with the 

experimental group affected their listening 

comprehension posttest scores, with a magnitude of 

51.8% (R² = .518), through motivation in listening 

comprehension. This signifies that listening 

motivation significantly (p < .05) mediated the 

causal relationship between PLA instruction and 

students' listening comprehension. 
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Discussion 
 

Based on the results, the research hypothesis was 

supported as there was a significant difference 

observed in the listening comprehension posttest 

scores between the control and experimental group 

students, favoring the experimental group 

participants. This indicates that the PLA instruction 

had a significant effect on the listening 

comprehension posttest scores of the experimental 

group students. In simpler terms, the strategy 

directly influenced the students’ listening 

comprehension achievement. 

Like the result of this study, Perez et al. (2020) 

conducted a study to assess how students can 

develop and improve their listening and reading 

through personalized feedback. The results show 

that the experimental group with personalized 

feedback improved their receptive skills more than 

the control one. Additionally, Abdolrezapour 

(2021) applied positive psychology to improve EFL 

learners’ listening comprehension ability. The 

findings also showed that the intervention informed 

the instructor regarding the specific areas where the 

learners encountered difficulty, and it allowed for 

appropriate strategies to help them overcome such 

problems.  

Likewise, personalized learning is theoretically 

viewed as promoting students' level of 

understanding and helping them actively participate 

in their learning. This is because they have a voice 

in what they are learning based on how they learn 

best (Enyedy, 2014). This implies that learners have 

a choice in how they demonstrate what they know 

and provide evidence for their learning. Thus, in 

learner learner-centered environment, learners own 

and co-design their learning. Moreover, Zakaria et 

al. (2024) reveal that a personalized learning 

approach modernizes educational settings by 

fostering intrinsic motivation, improving language 

skills, and engaging students in academic work. 

Then the approach supports teacher development 

and promotes systemic transformation, eventually 

leading to academic success and well-being. 

Contrary to recent research findings, different 

studies revealed that PLA has no significant effect 

on students’ academic performance (Alamri et al., 

2020). For example, I studied how PLA affected 

students' self-determination and participation in 

their studies. According to the study, learners' sense 

of relatedness was not improved by the 

intervention.  

Similarly, Prain et al. (2013) assert that the 

implementation of PLA varies from experience to 

practice and is difficult. Others contend that this 

strategy ignores educational inequality and 

disadvantage and is based on doubtful ideological 

foundations (Beach & Dovemarl, 2009; Hartley, 

2009). Additionally, according to Campbell et al. 

(2007), self-motivation and self-regulation are not 

equally distributed throughout society; as a result, 

this strategy may put some student cohorts at 

greater disadvantage. These findings and critiques 

suggest that the benefits of personalized learning 

may not be as straightforward or universally 

applicable as the previous research has indicated. 

The purpose of the current study is to further 

investigate the impact of PLA on listening 

comprehension outcomes. As a result, this study 

tried to support the literature and empirical findings 

that the personalized learning approach plays a 

positive role in enhancing students' level of 

comprehension. To this end, researchers can have 

insights to complement the role of the approach in 

the existing knowledge and provide more clarity 

concerning the approach in improving students' 

listening skills. 

By examining the precise effects of 

personalized learning on listening comprehension, 

the new study aims to expand on earlier research. 

The researchers intend to advance a more 

comprehensive understanding of how personalized 

learning can be most successfully used to improve 

student learning outcomes, mainly in listening 

skills development, by analyzing the subtleties and 

potential drawbacks of this strategy. 

In general, the findings provide strong 

empirical support for the positive impact of the 

PLA on enhancing students’ listening motivation, a 

key factor in the development of listening 

comprehension skills. These findings from the 

research conducted by Alamri et al. (2020) 
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examined the perceived efficacy of using 

personalized learning activities based on PL 

principles.  

The study showed the potential of 

implementing PLA in online courses to support 

students’ psychological need satisfaction, such as 

autonomy and competence, as well as intrinsic 

motivations. Students perceived PL intervention as 

engaging and effective and meeting their learning 

needs and interests. 

Additionally, a personalized learning strategy 

can effectively boost students' dedication, 

motivation, and comprehension abilities. PLA 

enhances students' motivation and involvement in 

the educational process, leading to better learning 

results, and a personalized learning method 

significantly impacts students' willingness to learn 

as well as their academic achievement (Shemshack 

& Spector, 2020). This approach raises students' 

intrinsic motivation, validates their interest in what 

they are studying, and develops their self-

confidence. 

Personalized learning is not always supported 

by literature, though. Fielding (2006) claimed that 

the personalization agenda may have unfavorable 

effects, such as manipulatively submitting an 

individual to high performance standards, where 

organizational goals take precedence over personal 

needs. However, Fielding argues that an emphasis 

on fostering individual personhood might result in 

desirable person-centered learning.  

Other researchers (Campbell et al., 2007) 

criticize the personalized learning approach as an 

inadequate substitute for more complex 

sociocultural theories that better comprehend and 

meet the needs of many students in classrooms. The 

critics argue that a strongly perspective-related 

curriculum that is age-related limits learners’ 

genuine freedom of choice, highlighting the 

incompatibility between the curriculum and the 

promised freedom for learners in personalized 

learning. These divergent viewpoints point to the 

necessity of more study and discussion about the 

proper conception and application of personalized 

learning strategies to optimize their advantages and 

minimize any potential drawbacks. 

The results indicate a significant effect of PLA on 

the listening comprehension posttest scores of the 

experimental group participants, mediated by 

listening motivation, compared to the control group 

participants. This suggests that the instructional 

strategy successfully engaged the experimental 

group students in listening comprehension 

activities, which in turn enhanced their listening 

comprehension. The mediating effect of listening 

motivation implies that the students’ level of 

motivation played a crucial role in the relationship 

between PLA and listening comprehension, 

partially explaining the observed results. 

In other words, the findings provide strong 

empirical evidence that the personalized learning 

approach had a significant impact on students' 

listening comprehension, which was mediated by 

their increased motivation in listening 

comprehension. The intervention was effective in 

enhancing the experimental group's listening 

comprehension through the mechanism of 

improved listening motivation. The research by Ma 

et al. (2020) revealed whether students’ 

motivational beliefs mediated the association 

between teacher-student relationships and foreign 

language performance. The findings revealed that 

the positive link between teacher-student 

relationship (TSTs) and foreign language 

performance is partially mediated by both intrinsic 

and extrinsic motivation, with the mediation effect 

of intrinsic motivation being significantly greater 

than that of extrinsic motivation. 

Additionally, the study by Xu (2017) examined 

the mediating effect of listening metacognitive 

awareness on the relationship between expectancy, 

importance, interest, listening anxiety, and listening 

test scores among Chinese first-year undergraduate 

students. The results showed that the relationship 

between expectancy, interest, listening anxiety, and 

listening test scores was mediated by listening to 

metacognitive awareness. 

The findings from the current study as well as 

the studies by Ma et al. (2020) and Harputlu and 

Ceylan (2014) demonstrate the mediating role of 

various motivational and cognitive factors (such as 

self-efficacy, extrinsic/intrinsic motivation, and 
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meta cognitive awareness) in the relationship 

between instructional approaches and students’ 

language learning outcomes. This underscores the 

importance of considering this mediating 

mechanism to fully understand the effects of 

instructional interventions on language learning. 

Specifically, the current study suggests that 

listening motivations can play a mediating role in 

the causal relationship between different variables 

and listening strategies applied in EFL classes. This 

is consistent with the self-determination theory, 

which argues that motivation influences the 

fulfillment of fundamental psychological needs 

(competence, autonomy, and relatedness), and 

satisfying these needs has a beneficial impact on 

personal happiness and motivational capacity.  

Motivation is a significant component 

influencing the success of foreign language 

learning. Dorneyei (1998) argues that without 

motivation, even individuals with remarkable 

abilities cannot achieve long-term goals, and 

content and instructional methods alone are not 

sufficient to ensure students’ success. 

The results of this study and the related studies 

demonstrate how important cognitive and 

motivational factors, especially listening 

motivation, are in mediating the impact of teaching 

strategies on language learning outcomes. This 

emphasizes how important it is to take these 

mediating mechanisms into account when creating 

and carrying out successful language learning. 
 

CONCLUSIONS  
 

The results of this study demonstrate that using 

PLA to raise the motivation and listening 

comprehension of grade 11 EFL students is 

encouraging. This indicates that PLA improved 

students' motivation to understand listening 

materials and their listening comprehension level. 

Therefore, PLA should be used to improve students' 

listening comprehension. 

Furthermore, based on the results of this study, 

it can be said that introducing students to PLA 

makes them more responsible, which enhances 

their motivation and listening comprehension 

abilities. Similarly, listening motivation was 

revealed to act as a mediator in the causal link 

between PLA and listening comprehension.     

Additionally, the results show that the method 

has a direct significant impact on listening 

comprehension as well as an indirect impact 

through listening motivation. Thus, it can be 

concluded that listening comprehension and PLA 

are partially mediated by listening motivation.  

Ultimately, the results of this study highlight 

how PLA enhances the motivation and listening 

comprehension of grade 11 EFL students. 

Furthermore, the findings suggest that listening 

motivation is an essential mediator between PLA 

and students' listening comprehension outcomes. 
 

Recommendations  
 

Based on the findings of this study, the researchers 

suggest that curriculum designers should provide 

and integrate techniques that facilitate students to 

follow the PLA in listening classes. Moreover, they 

should contribute to providing explicit procedures 

of PLA in the learners' listening texts so that they 

can be engaged to develop their listening skills and 

level of motivation towards listening 

comprehension. 

Accordingly, the results of this study suggest 

that to promote motivation and listening 

comprehension abilities, EFL teachers and students 

should concentrate on including PLA into the texts. 

This implies that the pedagogy used in grade 11 

EFL listening classes should concentrate on helping 

students get more involved to improve their 

listening comprehension abilities and level of 

listening motivation. 

Furthermore, the study's conclusions suggest 

that researchers should do a similar study in 

different EFL situations using manual instruction 

and data gathering instruments. Since this study 

might not represent all the secondary schools at 

large, future research should be done on more 

secondary schools. Lastly, a study should be done 

on the effects of PLA on reading, speaking, writing, 

vocabulary, and grammar, and the difficulties of 

applying PLA in a general EFL context. 
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