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Abstract  Article Information 

The main objective of this study was to investigate teachers perceptions 
and practices of their written feedback provision strategies on the 
students' written composition of grade eleven students in four selected 
preparatory schools in East and west Wollega  zones. In this study, 
descriptive survey design was used. The four preparatory schools were 
randomly selected from the two Wollega zones. The total population of 
grade 11 students at the specified preparatory schools was 2000. As a 
sample, 20% of the total number of students was used which accounts 
400. These sample students were selected using random sampling 
technique as it gives an equal opportunity for all respondents to be part of 
the study. Since the total number of teachers is very few, all of them (21) 
were included with availability sampling technique. Qualitative and 
quantitative data were collected from both the teachers and students 
respondents found in the two zones. To get the quantitative and the 
qualitative data on the teachers’ perceptions and practices, 
questionnaires and text analysis were used. The data collected through 
questionnaire was computed with descriptive statistics such as 
percentages, mean values and standard deviation and that of the text 
analysis was qualitatively analyzed in thematic form. Hence, the finding 
showed students and teachers perceived written feedback provision is 
highly significant for enhancing students’ composition. The data further 
revealed that teachers did not practice variety of written feedback 
strategies as frequently as possible. According to the finding, the reasons 
for the infrequent written feedback practice were the time consuming 
nature of feedback, large class size and the students’ low performance in 
producing good compositions. Besides, the finding showed that when 
written feedback is appropriately provided, students get insights into 
writing effective compositions. Furthermore, it was reported that feedback 
helps students to improve their writing, keeps them active and enhances 
their writing fluency. Therefore, it can be concluded that teachers did not 
make the required efforts of practicing varieties of written feedback 
provision strategies that could enhance students’ composition. Thus, it is 
recommended that teachers have to provide varieties of written feedback 
strategies thereby students come to write an effective compositions. 
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INTRODUCTION  
 

    Writing has always been difficult for learners 

of English to write an error-free writing. It is an 

activity that demands careful thought, discipline 

and concentration. and it is not just a simple 

direct production of what the brain knows or 

can do at a particular moment (Widdowson, 

1983; Al Shamsi, 2013). The findings of 

different researches in this area suggested that 

teachers need to spend a great deal of time 

correcting students' written composition so as 

to enable them learn the elements and process 

of writing. In light of this, Zamel (1985) argues 

that focusing on the process of writing is more 

beneficial for students than focusing on the 

final product. The process approach focuses on 

the ideas, which allow students to explore and 

make discoveries about themselves, 

experiences and the world. 

        According to Jamalinesari (2014), writing 

feedback is more strongly and consistently 

related to achievement than any other teaching 

behaviour. When feedback and corrective 

procedures are used, most students can attain 

the required level of writing proficiency. Many 

researchers and experts who recognize its 

important role in increasing learners’ 

achievements, and its central role in writing 

development have acknowledged the 

importance of feedback. In addition to this, 

Hyland (2001) suggests that feedback is 

beneficial for both beginners and intermediate 

students because it makes them evaluate their 

writing and notice possible points of 

weaknesses. 

       Lucy (2001) examined the influence of 

different types of feedback on students' written 

composition. She indicated that there is no 

significant improvement on writing when 

providing feedback on errors. It is reasonable 

to accept that feedback is a powerful tool to 

improve students' writing composition. 

Consistently, Jamalinesari (2014) found that 

when teachers effectively employ feedback 

procedures, they positively and often powerfully 

impact the achievement of their students.  

      Although providing feedback has been 

seen as a demanding task, teachers expressed 

their reasons for responding to their student's 

writing errors. Many teachers indicated that 

providing comments on writing errors can 

improve students' writing composition. Some 

teachers used writing comments as justification 

for the grades they assign. Other teachers 

thought that L2 learners appreciate teachers' 

comments on their writing and students 

strongly agree that their errors needed to be 

corrected. 

      In connection to this, teachers should 

provide insightful, instructive, encouraging, and 

therefore effective feedback on different 

aspects of students’ written composition (form 

and content). Written feedback practices are 

good foundations to enable students for 

producing well-organized and well-composed 

writing. Different researchers have revealed the 

level of the practices of written feedback in 

empowering students’ written composition. For 

instance, Lounis (2010) studied feedback 

strategies from the instructors’ point of view 

and their patterns of teaching writing. The 

findings showed the students did not only 

incorporate a considerable proportion of their 

teacher’s comments but they also committed 

fewer errors. Findings of this research invited 

other researchers to integrate the multifaceted 

draft technique into their teaching practices and 

more importantly to provide feedback on 

preliminary drafts not on final ones. 

     Though most of the studies conducted at 

international level, similar problem seems to 

appear in Ethiopian preparatory schools. The 

students’ writing proficiency is not as 

encouraging and satisfactory as it ought to be. 

Besides, the attempt of teachers on students’ 

written composition remains low. Teachers do 

not give adequate written feedback that can 

enhance students’ writing performance. For 
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instance, students poorly perform in ‘Writing 

Skills’ course that focuses on the students’ 

paragraph and essay writing capacity. In 

addition, students are not capable of writing an 

organized composition/essay, which helps 

them to work well in the other academic 

courses that demand writing. This reflects that 

teachers were not in a position to provide 

effective feedback on students’ composition.  

 

      The Meaning of Feedback 

      Ur (1996, p. 242) defines feedback as 

information given to the learner about his or her 

performance of learning task with the objective 

of improving his/her performance. Keh (1990, 

p. 294) also defines feedback in the context of 

writing as an input from a reader with the effect     

of providing information to the writer for 

revision. In the context of teaching and 

learning, feedback can be defined as any form 

of response by a teacher to students, and from 

student to student performance, attitude or 

behavior where it impacts up on performance. 

According to Drown (2009), feedback appears 

when “the output of a system becomes an input   

to the same system causing the system to 

respond dynamically to its previous products.” 

That is to say, feedback is part of a complex 

system and sub-systems, which are 

interrelated and mutually influenced by each 

other. This system is made up of the feedback 

source or producer, the feedback itself and the 

feedback recipient. Feedback is inevitably 

influenced by its source, yet it is meant to 

influence its recipient making his or her change 

prior products.  

 
    Types of feedback 

    There are many types of feedback. 

Researchers examined and compared between 

them and showed different results. Al Shamsi, 

(2013) identifies different feedback types 

including teacher feedback, direct/indirect 

feedback, teacher-student conferences, audio 

taped commentary, email comments and 

comments written on students' drafts. 

 

    Teachers’ Written Feedback 

    Teacher feedback is a kind of feedback that 

is provided from the teacher to learners during 

mid- draft or on the final draft for improving the 

learners’ writing ability. In relation to this, 

several studies have shown that teachers’ 

feedback is not simply disembodied reference 

to student text rather it is an interactive part of 

a productive interpersonal relationship between 

the teacher and students (Hattie &Timperley, 

2007).There are different forms of feedback 

provision methods that teachers utilize to 

respond to their students’ written works will 

have different forms. 

 

Direct Feedback 

      Elashri (2013) defined direct or explicit 

feedback as feedback that occurs when 

teachers identify errors and provide the 

students with the correct form of their errors. It 

shows them what is wrong and how it should 

be written, but it leaves no work for them to 

think what the errors are.  

 

      Indirect Feedback 

   Moser and Jasmine (2010) asserts indirect 

feedback is a situation in which teachers 

indicate errors have been made but do not 

provide corrections. Thus, diagnosing and 

correcting errors are students' responsibilities. 

This method is more effective than directly 

correcting the errors. Ko and Hirvela (2010) 

explained that making a learner try to discover 

the right form could be often instructive. Moser 

and Jasmine (2010) who found that the 

students who used an error code in revising 

their essays made significantly greater gains 

than those whose compositions were directly 

corrected by the instructor support this idea. 

 

Teacher Commentary 

 In this type of feedback, teachers write their 

comments on their students' writing in the 

margin or at the end of the students' writing. 

This kind of feedback provides detailed 
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information about meaningfulness of ideas and 

ways to improve writing. Hyland (2003) 

distinguished between two types of 

commentary feedback, which are positive, and 

negative feedback. He pointed that positive 

feedback is used to reward students for their 

writing efforts. On the other hand, negative 

feedback is provided to criticize writing. 

 

Teacher-student Conferencing 

       This technique has become increasingly 

popular tool in teaching writing in L1 settings 

(Jacobs & Karliner, 1977; Murray, 1985; 

Carnicelli, 1980; Simmons, 1984; Zamel, 

1985). Recently, this approach has started to 

become popular in L2 situations as well. In 

considering second language learners, Zamel 

(1985) suggested the importance of writing 

conferences: "We should set up collaborative 

sessions and conferences during which 

important discoveries can be made by both 

reader and writer. 

        This study aimed at investigating 

perceptions and practices of teachers’ written 

feedback strategies on the students' written 

composition of the four selected preparatory 

school grade 11 students and EFL teachers in 

East and West Wollega Zones. To this end, the 

researchers formulated the following research 

questions.   

o How do students perceive the written 

feedback provision strategies that teachers 

employ to make students’ written 

composition effective?  

o How often do teachers practice different 

written feedback strategies during writing 

composition classes?  

o What are the benefits of teachers’ written 

feedback in helping students to produce 

effective composition? 

o  

 MATERIALS AND METHODS 

 This study is a descriptive survey and has 

employed both quantitative and qualitative 

methods of investigating perceptions and 

practices of teachers’ written feedback 

provision strategies on the students' written 

composition of the four selected preparatory 

schools. Descriptive statistics was used to 

analyze the data obtained through 

questionnaire from both teachers and students. 

Some written compositions were thematically 

analyzed along the questionnaire. 

 

 Participants of the Study 

Four hundred grade 11 students were 

randomly selected from four preparatory 

schools in East and west Wollega Zones.  That 

is, 20% of the total populating was used. 

Available EFL teachers (21) who are teaching 

in grade eleven preparatory schools were part 

of the study using availability sampling 

technique. 

  

Instruments of Data Collection 

The instruments used for this study are 

questionnaire and composition (text) analysis 

which are presented hereunder. 

 

Questionnaire 

The researchers used questionnaire as a main 

data collection instrument. Two sets of 

questionnaires (one for students and another 

for teachers) were prepared and administered 

to collect the necessary data from the 

respondents. Hence, the five point Likert scale 

in which are responded in such a way students 

are required to put a tick mark (√) under the 

appropriate rating scale (strongly agree, agree, 

undecided, strongly disagree and disagree). 

The questionnaires were adapted from 

previously used sources from literature whose 

reliability was tested. The questionnaire are put 

together as parts (part I perceptions part II 

practices and part III benefits). Administration 

of the final version of the questionnaires was 

conducted at the convenience of the 

respondents at each preparatory school. 

 

Text Analysis 

Teachers’ written commentary on students’ 

written compositions is also used as data 
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gathering instruments in order to support the 

information obtained through questionnaire. It 

provides tangible evidence about teachers’ 

feedback provision practices. The researchers 

assessed students’ composition and examined 

whether EFL teachers provided appropriate 

feedback to develop the writing skills of the 

students. An attempt was made to see the extent 

to which teachers are devoted in providing 

feedback on students’ composition. 

 

Techniques of Data Analysis  

In this study, questionnaires and text analysis 

were the instruments used to collect data from 

respondents of the study. Thus, the data 

obtained through questionnaire are analyzed 

through descriptive statistics such as using 

percentages, frequencies, mean values and 

standard deviation by using SPSS and 

interpreted accordingly. Teachers’ and students’ 

responses to open-ended items in the 

questionnaire, and text analysis are analyzed 

qualitatively by describing explicitly in words. So, 

both quantitative and qualitative descriptions are 

utilized and analyzed qualitatively according to 

their thematic relation.  

 

RESULTS AND DISCUSSIONS 

 The results of this sstudy are presented in two 

parts. The first part has got three sections which 

focus focus on perceptions, practices and benefits 

of feedback on students’ composition. The second 

part presented results obtained from teachers. 

Table.1: Students’ Responses on Teachers Perceptions  

N Items   S.A      A      N D S.D 

M
ea

n
 

SD 

N % N % N % N % N % 

1 Teachers have  to correct my written errors 157 39.2 102 25.5 34 8.5 71 17.8 36 9.0 3.68 1.379 

2 Teachers have  to correct every error I commit 109 27.3 85 21.2 82 20.5 83 20.8 41 10.2 3.34 1.344 

3 It is more helpful to give clear and direct instructions about 
my writing errors than suggesting a correction. 

144 36.0 120 30.0 49 12.2 64 16.0 23 5.8 3.74 1.256 

4 I always pay close attention to my teacher’s written 
feedback on my writing. 

144 36.0 136 34.0 41 10.2 67 16.8 12 3.0 3.83 1.173 

5 I do not make the same error once the teacher corrects it. 53 13.2 63 15.8 89 22.2 124 31.0 69 17.2 2.77 1.291 

6 I think it is important for teachers to give feedback on 
students'    written work. 

109 27.3 85 21.2 82 20.5 83 20.8 41 10.2 3.34 1.334 

7 I like my teacher to give detailed and specific comments 122 30.5 63 15.8 69 17.2 122 30.5 86 21.5 2.72 1.360 

8 I prefer to be given the correct written answers for my 
writing errors 

53 13.2 63 15.8 88 22.0 125 31.2 69 17.2 2.77 1.291 

(SA) strongly agree (A) agree (N) do not know (D) disagree (SD) strongly disagree 
 

Item 1 of the above table revealed that 157 (39.2%) 

strongly agreed that teachers need to correct the 

students’ written text with errors. In addition, the 

calculated mean value is 3.68 is greater than the 

average value which show a positive response to the 

item. Thus, it can be noted that teachers have the 

cognizant to correct the students’ errors. In support of 

this, Truscott (1996) contends there is strong belief 

that error correction is important and influential on 

students’ writing. 

     With regard to item 2, the above table depicts that 

most of the respondents 109 (27.3%) tended to 

believe the teachers have to correct every error they 

commit during the writing class. The calculated mean 

of item 2 is 3.34 with the standard deviation of 1.344 

regarding the need for error correction on the part of 

the teacher. Hence, it can be inferred that when 

students are making mistakes they need the 

scaffolding of their teacher as essential points. 

Indeed, it seems unreasonable to seek assistance 

from the teacher for whatever mistake they commit. 

This can influence the endeavor the students make to 

improve their writing capability. Some scholars 

explained that correcting every mistake may result in 

students’ adoption of negative attitudes toward 

writing. The teachers have to leave a room for the 

students so that they can detect the error and correct 

those errors on their own.  

       Looking at Item 3, 144 (36%) of the respondents 

strongly agree that it is more helpful to give clear and 

direct instruction about the students’ errors. Scholars 

like Elashri (2013) claims explicit feedback lets them 

get what is wrong and the teacher shows how it 

should be written correctly. Students who receive 

feedback will pay more attention to what they have 

written beyond their knowledge or awareness, their 
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work does not meet certain standards. With respect 

to item 5, 124 (31%) of the respondents disagreed to 

the item that it seems plausible to generalize from the 

items presented that still a maximum number of them 

contended the teacher has to continue providing 

written feedback to avoid the same mistakes they 

commit.  

       Item 6, With respect to the students’ perceptions 

about the importance of giving feedback on the 

students’ written work, 109 (27.3%) revealed they 

strongly agree with the item and they highly rated the 

importance of feedback. In support of this, Keh (1990) 

contends feedback plays variety of functions including 

recognizing, correcting and improving students’ 

performance. It also keeps students on track and is 

an aid to classroom management. Item 7 was 

prepared to get insights into whether the teacher 

gives detailed and specific comments for students.  

        The same table highlights about item 10, which 

focuses on the students’ preferences about the type 

of feedback given, is correct written answers. In view 

of this, 125 (31.2%) responded they agree with the 

item whereas the mean value is 2.77 which incline 

towards the preference for correct written errors. It 

appears realistic that students may prefer teachers to 

correct all surface errors at least to the extent it is 

possible.  

 

Table 2: Students’ Responses on Teachers’ Teedback Provision Strategies 
 

N Item A B C D E Mn SD 

1 The teacher writes positive comments, such as 
words of praise 

107 26.8 94 23.5 34 8.5 103 25.8 62 15.5 3.202   1.465 
 

2  The teacher asks students to share pieces of their 
good writings 

55 13.8 52 13.0 120 30.0 98 24.5 75 18.8 2.785 1.277 
 

3 The teacher  gives feedback based on our needs 57 14.2 58 14.5 76 19.0 127 31.8 82 20.5 2.702 1.329 
 

4  The teacher  writes the correct answers 52 13.0 45 11.2 68 17.0 125 31.2 110 27.5 2.510 1.345 
5 The teacher  indicates the place where the error 

occurs by  underlining or circling 
73 18.2 72 18.2 44 11.0 123 30.8 88 22.0 2.797 1.435 

6 The teacher  uses codes to indicate errors 89 22.2 80 20.0 31 7.8 142 35.5 58 14.5 3.000 1.424 
7 The teacher puts a mark in the margin to indicate 

errors 
129 32.2 86 21.5 39 9.8 86 21.5 60 15.0 3.345 1.485 

8 We use self-assessment after writing 54 13.5 44 11.0 83 20.8 136 34.0 83 20.8 2.625 1.297 
9 We evaluate each other's work in pairs or with a 

whole class  
50 12.5 55 13.8 104 26.0 100 25.0 91 22.8 2.685 1.304 

10 We use peer correction after writing 46 11.5 55 13.8 94 23.5 106 26.5 99 24.8 2.607 1.304 
11 We are provided with good writing models 57 14.2 48 12.0 78 19.5 133 33.2 84 21.0 2.652 1.321 
12 The teacher provides feedback to each student 

individually 
97 24.2 87 21.8 34 8.5 122 30.5 60 15.0 3.097 1.445 

13 The teacher provides feedback to whole class at 
once 

67 16.8 44 11.0 72 18.0 135 33.8 82 20.5 2.697 1.360 

14 My teacher gives us brief orientation of the feedback 
on how to correct the compositions 

65 16.2 47 11.8 95 23.8 116 29.0 77 19.2 2.677 1.381 

A=Always    B= Very often   C=Often    D=sometimes    E=Never 
 

As shown in item 1 in the above table, 107 

(26.5%) respondents reported that the teacher 

sometimes writes positive comments that would 

more encourage them. 103 (25.8%) 

respondents claimed that the teacher always 

gives positive comments including words of 

praise. Item 2 shows that (30%) tended to 

report that their teachers often asks to share 

the pieces of their good writing which can be 

used as a model for other students. Therefore, 

it is worth for the teachers to maximize the 

experience of sharing sample written 

compositions among them. 

         Item 3 was designed to make sure 

whether the feedback given is based on 

students’ needs. Accordingly, the large number 

of respondents 127 (31.8%) indicated their 

teachers sometimes gives them feedback as 

per their needs whereas 76 (19%) of them 

replied that their teachers often do so. From the 

table an equivalent number of respondents 

57(14.2%) and 58 (14.5%) responded their 

teachers always and very often gives feedback 

based on their needs respectively. However, 82 

(20.5%) of them indicated that the teachers 

never gives feedback based on their needs.  
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        Item 4 was prepared to get insights into 

the techniques teachers use in feedback 

provision. In line with this, the greatest number 

of respondents 125 (31.2%) revealed the 

teacher sometimes writes the correct answers. 

On the contrary, greater number of respondents 

110 (27.5%) reported the teachers never write 

the correct answers though it guides students to 

avoid making more mistakes. It is reasonable, 

therefore; that teachers have to give correct 

answer for the whole class or individually as 

this significantly improves the students’ writing 

performance. When teachers fail to give correct 

answers for the students’ work, they miss the 

right support and there is a tendency that they 

continue committing mistakes.  

   Regarding item 5 123 (30.8%) respondents 

confirmed that the teachers sometimes indicate 

the errors by circling or underlining. Besides, a 

significant number of respondents 73 (18.2%) 

showed the teachers always do so. Almost the 

corresponding number of respondents 72 

(18.2%) also revealed the teachers very often 

indicates the place of errors by circling or 

underlining. Based on the above finding it can 

be noted that teachers use varieties of 

feedback provision techniques from which 

students recognize their own errors. Thus, they get 

access to correct their mistakes. In contrary to the 

above technique, item 6 from the same table 

reported the greater number of students 142 

(35.5%) disclosed the teachers sometimes use 

codes to indicate errors. 

       Hence, it appears reasonable to wrap up 

the above finding that the teachers are 

supposed to write the symbol above the 

targeted error or mistake. In light of this, Al 

Shamsi (2013) pointed out that coded feedback 

is locating the exact location of an error and the 

type of error is indicated with a code. However, 

symbols and codes should be clear in order not 

to confuse the students.  To get more insights 

into the feedback provision strategy item 7 

illustrates higher number of respondents 129 

(32.2%) have shown the teachers always put a 

mark in the margin to indicate errors. According 

to the table, a maximum number of respondents 

86 (21.5%) have responded the teachers very 

often and sometimes put a mark in the margin 

to indicate errors. Hence, one can infer from the 

table that teachers put a mark that suggests the 

right expressions/words so that students make 

use them when they write similar tasks. 

       Item 8 was oriented towards self-

assessment after the writing task is completed. 

136 (34%) of respondents revealed the 

teachers sometimes make students to assess 

their writing on their own and 83 (20.8%) of the 

respondents affirmed the teachers often use 

self-assessment. In the contrary, the 

corresponding number of respondents 83 

(20.8%) disclosed the teachers never use self-

assessment technique after writing. Scholars 

recognize this argument and they contend that 

if teachers do not give opportunities for 

students to correct their own works, then 

students are likely to face problems of teacher 

dependence and lack of creativity (Hyland, 

2006). 

      Apart from self-correction/assessment, item 

9 was prepared to make sure whether the 

teachers make students to evaluate each 

other’s work in pairs or with the whole class. As 

table 2 indicates, greater number of 

respondents 104 (26%) replied teachers often 

give an opportunity for students to evaluate 

each other’s work by taking turns. Apparently, 

almost an equivalent number of respondents 

100 (25%) replied teachers sometimes let 

students to take the responsibility of evaluating 

each other’s work with teachers’ guidance. As 

opposed to this, a significant number of 

respondents 91 (22.8%) revealed teachers 

never engage students in the process of 

evaluating each other’s work. From the finding, 

it can be understood that evaluating each 

other’s work in pairs/with the whole class is 

helpful for students to improve the quality of 

their writing. According to Atay and Kurt (2007), 

using peer feedback in learning environment 

offers a number of advantages. There are 

effects on adopting peer feedback in class as it 
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provides diversity with teaching compared with 

the traditional way of giving teacher feedback. 

In peer feedback session, students do not just 

listen to teachers’ instructions, but work with 

their peers to do more practices in writing. 

     Item 11 of the same table shows133 (33.2%) 

respondents replied the teachers sometimes 

provides good writing models for students to 

practice while 78 (19.5%) of them reported the 

teachers often do so. From the same table 57 

(14.2%) respondents have responded the teachers 

always provides them good writing models whereas 

48 (12%) of them responded the teachers always 

provide them good writing models. On the other 

hand, a maximum number of respondents 84 (21%) 

argued teachers never give any writing models. It 

can be inferred from the finding that giving writing 

models are highly important for the students as they 

take it as instances and also it reduces the level of 

mistakes the students commit while they engage in 

writing.  

        With respect to item 13, majority of respondents 

135 (33.8%) reported the teachers usually provide 

written feedback to the whole class at once. 

Meanwhile 72 (18%) of the respondents revealed 

the teachers often provide written feedback to 

the whole class instead of giving individually. 

The table further illustrates 67 (16.8%) of the 

respondents revealed the teachers always 

gives feedback for the whole class while 44 

(11%) of the respondents disclosed the 

teachers very often provide feedback for the 

whole class. Nonetheless, a greater number of 

respondents argued the teachers never give 

them feedback for the whole class. From the 

findings, one can deduce written feedback is 

highly helpful when it is provided for all students 

are engaged in writing. Feedback for the whole 

class can be used in some cases but majority of 

the students find it important when it is provided 

at least at pair/group stage.  

       Item 14 was oriented towards the clarity of 

the feedback hence, greater number of 

respondents 116 (29%) replied they get brief 

orientation on how to correct compositions. 

Moreover, the table depicts 95 (23.8%) of the 

respondents replied the teachers often give them 

a brief orientation about the feedback. Quite a 

large number of respondents 77 (19.2%) 

revealed the teachers never gives a brief 

orientation on how to correct their compositions. 

Therefore, teachers need to give a clear 

explanation about the feedback so the students 

are able to correct the mistakes.  

 
 

Table 3: Students’ Responses on the Importance of Teachers’ Feedback  

No
. 

Items A B C D E 

M
e

a
n

 

SD 

N % N % N % N % No % 
1  helps me to improve my writing 116 29.0 77 19.2 68 17.0 90 22.5 49 12.2 3.302 1.407 

2 helps me to reduce the fear I have in 
writing 

94 23.5 54 13.5 79 19.8 100 25.0 73 18.2 2.990 1.435 

3 keeps me more active in the writing 
process 

76 19.0 56 14.0 76 19.0 83 20.8 109 27.2 2.767 1.471 

4 increases my confidence in writing 114 28.5 65 16.2 68 17.0 87 21.8 64 16.0 3.210 1.471 

5  provides direction of the learning 
process 

166 41.5 105 26.2 51 12.8 53 13.2 25 6.2 3.835 1.269 

6 helps me evaluate my progress in 
writing 

148 37.0 109 27.2 25 6.2 81 20.2 37 9.2 3.625 1.392 

7 helps me build new knowledge about 
the topic 

162 40.5 67 16.8 54 13.5 69 17.2 48 12.0 3.565 1.458 

8 enhances my writing fluency 129 32.2 88 22.0 31 7.8 95 23.8 57 14.2 3.342 1.485 

A=Always    B= Very often   C=Often    D=sometimes    E=Never 
 
 
Accordingly, in response to item 1 as can be 

seen in table 3 above, 116( 29.0%)  and  

77(19.2%)  of  them showed their  strong  

agreement  and  agreement respectively that 
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their teachers feedback help them improve their 

writing activities. In contrast, 49(12.2%) of the 

respondents totally could not agree with the 

idea that teachers’ feedback could do nothing in 

contributing to their writing competences. 

However, the majority of the students believe 

that teachers’ feedback enhances their writing 

improvement.  

        In relation to item 2, item 3 is to see 

whether teachers’ feedbacks are helpful to 

reduce the fear they have in writing and keeps 

them active in the writing process. As disclosed 

in Table 3, concerning these item 94(23.5%) of 

the students stated that teachers feedback 

reduce their fear that they have during writing 

and make them active to exercise writing. In the 

same items, 100 (25%) and 54 (13.5%) of the 

students replied that teachers feedback helps 

them  with the degree of very often and 

sometimes respectively to the item which tried 

to identify if they were aware of teachers’ 

feedback provision help them to be fruitful in 

their writing practice whereas others, 73 

(18.2%), were unable to decide and the rest two 

options (sometimes and never) are replied as 

109 (27.2%) and the mean for the response lied 

in the range of agree showing that most of the 

students have perceived that they can 

understand the value of teachers comments 

and feedback. 

       Item 4 was intended to find out how often 

teachers provide feedback develop the 

confidence of students in their writing.  As it 

was indicated in Table 4.3, the 114 (with 28.5 

percent always and 87(21.8%) sometimes) said 

that the feedback from teachers’ side increases 

their confidence in writing.  The mean score is 

3.21which is nearly ‘very often’.  Items 5 and 6 

were also designed to draw information how 

and what to do and whether teachers’ feedback 

helps the students to evaluate their progress in 

their composition. As shown in Table 3 above, 

Item 7 was intended to identify whether or not 

the teachers’ feedback helps students  to 

maintain knowledge about the topic and  

activate them to identify their strengthen and 

weaknesses in writing. Accordingly, the 

responses to these items revealed that 

162(40.5%) and 69(17.2%) of them respectively 

reported that talways and sometimes teachers’ 

feedback guide them to identify their strength 

and weakness; and helps them  know more 

about the topic. In addition, the mean for the 

item, which is (M = 3.56), lies within the range 

of <very often> (4).  

       From this one can deduce that nearly the 

average number of students have high 

perspective since their responses mean fall in 

the range of (4), which stands for <very often> 

.More than half of the respondents, have shown 

their agreement to full dependence on the 

teacher  feedback to revise their writing in order 

to identify and solve their writing problems. Item 

9 was intended to elicit information whether 

teachers’ feedback helps students enhance 

their writing fluency. The responses to this item 

revealed that 129(32.2%) and 95(23.8%) of 

them respectively reported that they always and 

sometimes believe that the feedback they 

receive from their teachers enhances their 

writing fluency. Here  the  majority of  the  

responses  with the respective question fall  

between always  and sometimes with mean 

value  3.34  which is  almost  between always  

and sometimes.  

 

 

Table 4: Teachers’ Perception about Feedback Provision on Students’ Composition  

N
o 

Items A B C D E 

M
e

a
n

 

SD 

N % N % N % N % N
o 

% 

1 Comments and corrections are useful, but 

too time-consuming for teachers 
6 28.6 6 28.6 2 9.5 5 23.8 2 9.5 3.43 1.399 

2 Teachers’ shouldn’t correct all major and 

minor errors. 
1 4.8 6 28.6 1 4.8 6 28.6 7 33.3 2.43 1.363 
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3 The teacher should mark all errors at first, 

then focus on   repeated ones 
3 14.3 3 14.3 - - 7 33.3 8 38.1 3.67 1.431 

4 The teacher should only mark some 

errors, and make general comments at the 

end 

3 14.3 4 19.0 1 4.8 8 38.1 5 23.8 2.62 1.431 

5 The teacher should mark only major 

errors because it's too time consuming to 

mark all errors 

5 23.8 6 28.6 2 9.5 3 14.3 5 23.8 3.14 1.558 

6 Error identification is useful only for 

high-level students. 
9 42.9 3 14.3 - - 5 23.8 4 19.0 3.38 1.687 

7 Comments are useful for students to see 

why the error exists and how to fix it 
8 38.1 3 14.3 - - 2 9.5 8 38.1 3.05 1.857 

8 Teacher correction is important so 

students can see their errors  
11 52.4 - - 8 38.1 2 9.5 - - 3.43 0.676 

A=Strongly Agree    B= Agree     C= Neutral       D= Disagree       E= Strongly Disagree 
 

In Item 1 in Table 4, 6 (28.6%) of the 

respondents reported that they strongly agree 

and agree that written corrections and 

comments consume time whereas 2 (9.5%) of 

the respondents strongly disagree and neutral 

about the item. Hence, it can be inferred that 

Comments and corrections are useful, but too 

time-consuming. This result is similar to the 

response gained from the students. Although 

feedback provision requires lots of time, the 

benefits are highly significant. Therefore, 

teachers have to be committed in providing 

feedback as part of their teaching particularly 

in composition classes. With reference to 

whether the teacher has to focus in providing 

corrections, 6 (28.6%) of respondents revealed 

they agree with the conception of not providing 

feedback for every error students make. On 

the other hand, an equal number of 

respondents 6 (28.6%) disagreed while 7 

(33.3%) of the teacher respondents strongly 

disagreed with the idea of the teacher to be 

selective in feedback provision. 

     From the same table item 3 was prepared 

whether the teacher should mark all errors at 

first, and then focus on repeated ones. Owing 

to this, 8 (38.1%) of respondents strongly 

disagreed while 7 (33.3%) of respondents 

disagree with the item. It is reasonable to note 

that when the students’ written composition is 

low at the beginning phase of writing, more 

feedback is needed followed by focusing on 

the repeated ones when the students’ are 

getting more understanding about witting. 

Regarding item 5, the maximum number of 

respondents 6 (28.6%) agree with the time 

consuming of marking all errors. Accordingly, 

a maximum number of respondents 9 (42.9%) 

strongly agree as error identification is useful 

only for high-level students in terms of 

performance. In other words, it is enough to 

show where the error is and they have the 

skill of making use of the comment for 

improving their writing.  With respect to Item 

7, the maximum number of respondents 8 

(38.1%) strongly agree and strongly disagree 

respectively. It is realistic to accept that 

feedback helps students to get insights into 

how to fix those errors on their own. Item 8 

was designed to what extent teachers’ 

correction is important to enable students to 

see their errors. 

 

Table 5: The practice of’ different feedback provision strategies by EFL teachers 

N

o 

Items administered A B  C D  E Min 

 

 

SD N % N % N % N % N % 
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1 I give feedback by crossing out what is incorrect 

and writing the correct word or structure 

- - 11 52.4 - - 8 38.1 2 9.5 3.43 .676 

2 I give feedback by showing where the error is 

and giving a clue about how to correct it 

3 14.3 6 28.6 2 9.5 7 33.3 3 14.3 2.95 1.359 

3 I give feedback by only showing where the error 

is 

- - 8 38.1 2 9.5 4 19.0 7 33.3 2.52 1.327 

4 I pay attention to the fluency than accuracy   1 4.8 2 9.5 3 14.3 6 28.6 9 42.9 2.05 1.203 

5 I give holistic comment like organization, content 

and style 

2 9.5 6 28.6 8 38.1 5 23.8 - - 3.24 0.944 

6 I try to carry out a conversation with the students 

on the paper. 

7 33.3 8 38.1 4 19.0 - - 2 9.5 3.86 1.195 

7 I point out and tell to the students for serious 

errors 

1 4.8 15 71.4 - - 2 9.5 3 14.3 3.43 1.207 

8 I comment on general strengths and weaknesses - - 6 28.6 7 33.3 1 4.8 7 33.3 2.57 1.248 

9 I correct all errors 5 23.8 7 33.3 7 33.3 - - 2 9.5 3.62 1.161 

10  I correct only errors that might interfere with 

communicating ideas 

3 14.3 8 38.1 3 14.3 6 28.6 1 4.8 3.29 1.189 

 

Item 1 from the above table was prepared 

whether teacher gives feedback by crossing 

out what is incorrect and writing the correct 

structure. In this view, majority of 

respondents 11 (52.4%) revealed they give 

feedback by crossing out what is incorrect 

and writes the correct structure very often. 

Regarding item 3 majority of respondents 8 

(38.1%) revealed they give feedback by 

only showing where the error is found. From 

the table one can conclude that most of the 

respondents focus on correcting errors 

related to accuracy rather than 

fluency/meaning. The table also 

summarizes about the overall comments in 

item 5. According to the response collected 

from respondents, majority of respondents 8 

(38%) reported they often give holistic 

comment like organization, content and 

style. It is also understood from the table 

that the maximum number of respondents 6 

(28.6%) very often give holistic comment 

like organization, content and style. Item 7 

focuses on whether the teacher point out 

and tell to the students for serious errors. 

Owing to this, the largest number of 

respondents 15 (71.4%) very often point out 

and tell to the students for serious errors. 

One can understand from the finding that it 

is good for students if the teachers point out 

and tell to students for serious errors. 

     Table 5 summarizes about the 

comments about students strength and 

weaknesses about writing composition in 

item. In relation to this, majority of 

respondents 7 (33.3%) revealed they often 

comment on general strengths and 

weaknesses about students’ writing. This 

result confirms the finding from the students 

that the teacher might focus on correcting 

serious errors instead of giving feedback for 

all errors due to large class size and the 

maximum time needed to correct them. 

DISCUSSION 

      The objective of the study was to 

investigate perceptions and practices of 

teachers’ written feedback provision 

strategies on the students' written 

composition of the four selected preparatory 

school students and teachers. The finding 

from questionnaire reported that majority of 

the students strongly believed they expect 

every comment and error correction from 

the teacher. However, from the real 

classroom experience teachers might not 
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correct every error. The teacher has to 

leave students with uncorrected written 

compositions so that the students take the 

responsibility of correcting errors to the level 

of their understanding. If teachers correct 

every error, it may result in students’ 

adoption of negative attitudes toward 

writing. Moreover, a greater number of the 

respondents strongly agree that it is more 

helpful to give clear and direct instruction 

about the students’ errors. It draws 

students’ attention to those aspects of their 

writing that need remediation and by doing 

so they learn how to improve their 

performance.  

     The main intention of correcting 

students’ error is to enable them learn from 

their mistakes. Students will avoid similar 

mistakes because of the previous feedback. 

The feedback that they receive will lead to 

writing improvement, which can be defined 

as a gain in accuracy in both form and 

content of writing (Ashwell, 2000). As the 

students’ level of writing improved, the 

feedback should be shifted to the new area 

of writing. Feedback provision keeps 

students on track and it is an aid to 

classroom management and lays a good 

foundation thereby students would write a 

composition that meets the purpose. It is 

therefore, clear from the finding the 

endeavor of the teacher in correcting and 

checking students’ writing governs every 

related pitfall. With respect to the students’ 

perceptions about the importance of giving 

feedback on the students’ written work more 

respondents reported and highly rated that 

it is very significant. 

    Thus, different research finding for instance, 

Keh (1990) contends feedback plays varieties of 

functions including recognizing, correcting and 

improving students’ performance. Another 

important related issue deals with the type of 

written feedback provided matters largely. In 

this way most students reported the teachers 

give detailed and specific comments for 

students. However, as the finding from the 

text analysis shows that the feedback 

teachers provide lacks depth and specificity.  

Owing to this, teachers need to provide 

feedback that would guide students to the 

target direction. As far as the students’ 

preferences about the type of feedback 

given are concerned, it appears rationale 

that students may prefer to be given the 

correct written answers for their errors. But, 

some teachers might not give the feedback 

in line with the students’ preferences. The 

more the feedback meets the students’ 

needs and preferences, the better they are 

engaged in producing good compositions.  

        Using varieties of feedback provision 

strategies has a number of benefits. Firstly, 

it reduces teachers’ workload as it eases 

the task of correcting every error. Secondly, 

students get access to correct their 

mistakes when the teacher locates the 

position of the error. In spite of its 

significance, the actual practice of coding, 

the EFL teachers infrequently use circling, 

writing in the margins or underlining. Thus, it 

is better if teachers use such techniques 

after students are well informed how the 

codes are defined. Writing involves the 

required steps that could encourage 

students to produce effective writing. In this 

regard, teachers make use self-correction 

for achieving the required quality of writing 

but it is only usually practiced. Owing to this, 

teachers have to empower students thereby 

they can edit and correct their own errors 

with respect spelling, grammar, vocabulary 

and other language items before they 

submit for marking. 
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      Teachers, therefore need to give a clear 

explanation about the feedback so the 

students are able to correct the mistakes. In 

conclusion to this, the students need to 

incorporate the feedback into their next draft 

so their writing gets the right shape. 

Regarding the contribution of teachers’ 

feedback on students’ written composition it 

is possible to justify that the students have 

awareness about the importance of 

teachers’ feedback. Based on finding, one 

can understand that the students are in 

need of feedback to produce effective 

composition. Feedback has also the 

potential to reduce the fear they have in 

writing and keeps them active in the writing 

process. Furthermore, majority of the 

participants’ revealed feedback enhances 

the confidence of students so that they 

develop the skills and capability of 

producing the composition to the desired 

quality. 

     The finding also focuses on the benefits 

of feedback in giving direction in the 

learning process. In account of this fact, 

however, teachers did not make students 

the required effort in leading them to the 

learning process. Students have also 

reported about teachers’ feedback in 

contributing to evaluate their progress in 

writing. Accordingly, the result tended to 

indicate students do not evaluate their 

progress in writing due to the infrequent 

practice of written feedback. From the data, 

it is possible to understand that teachers’ 

feedback was found to be significant to help 

students to identify their strengths and 

weaknesses on the piece of writing. 

 

CONCLUSIONS AND 

RECOMMENDATIONS 

      Based on the findings, the following 

conclusions have been drawn. The students 

have positive perceptions towards teachers’ 

feedback since it acts as a powerful tool in 

shaping the writing composition of the 

students. It is believed that when teachers 

provide feedback as per the composition 

difficulty, it is likely for the students to get 

their writing improved. However, from the 

data obtained the effort that teachers made 

in giving feedback to students composition 

is not to the required level. Hence, it is 

reasonable for teachers to give clear and 

direct instructions about the students’ error 

to assist them improve their composition 

writing. 

     The finding from the questionnaire and 

text analysis revealed that teachers’ 

endeavor in giving varieties of feedback 

strategies is not encouraging. Teachers 

frequently use direct way of providing 

feedback on students’ texts. Instead of 

using coding, circling, underling, strategies, 

they simply indicate that their work is wrong. 

It could be possible to conclude from the 

data that feedback provision is a tiresome 

and time-consuming task. This highly 

influenced teachers not to give timely 

feedback. Moreover, it was found to be 

difficult to get the corrected samples of 

written composition. This indicates that 

teachers do not effectively practice 

feedback provision. 

     Teachers have the knowledge about the 

benefit of feedback on students writing 

composition. Due to the large class size, the 

nature of composition and the performance 

of the students on writing composition 

influenced teachers not to adequately 

practice feedback provision. So as to 

alleviate the infrequent practice of teachers 

on students’ written composition, first, 
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teachers are expected to provide feedback 

using different strategies in order to address 

the writing problem of the students. 

Corrective feedback is most effective when 

it occurs in response to the actual context. 

Second, awareness creation should be 

organized for teachers to fill the gaps on 

feedback provision. Besides, teachers are 

responsible to give appropriate and sound 

feedback on students’ written composition 

than putting their signature to ensure the 

accomplishment of the task. 
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